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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year. 
School overview
	Detail
	Data

	Number of pupils in school 
	108

	Proportion (%) of pupil premium eligible pupils
	29%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2025/2026 to 2028/2029

	Date this statement was published
	 December 2025

	Date on which it will be reviewed
	December 2026

	Statement authorised by
	Julian Cochrane 
Head teacher

	Pupil premium lead
	Carol Park 
Deputy Head teacher

	Governor / Trustee lead
	David Beardwell


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	 £32,790


	Recovery premium funding allocation this academic year
	£0

	Pupil premium (and recovery premium) funding carried forward from previous years
	£0

	Total budget for this academic year

	 £32,790



Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Southview school is a PNI provision, which means that all of our students have a physical and neurological impairment which disadvantages them in some way during their life. Alongside this, all of our students have a learning difficulty associated with their condition and most have communication difficulties which range from being non-verbal to being high tech device users. The physical and complex medical conditions and care needs of our students’ raises the need for increased appointments and can also make them more vulnerable and susceptible to ill health with frequent and increased periods of time away from school, which can also result in limited life experiences. Statistics show that young people with SEN are significantly less likely to be in work and can become socially isolated. Lack of representation in wider society can have a negative effect on our students’ mental wellbeing and their ability to self-advocate. On top of this, around 30% of our students are eligible for Pupil premium and are also disadvantaged as a result of socio- economic circumstances.
Therefore at Southview premiums are used to support all students to mitigate the impact of SEND, with a further amount used to support those students who are also disadvantaged as a result of their socio-economic circumstances.  
Our aim is to use pupil premium funding to help us achieve and sustain positive outcomes for our disadvantaged pupils. Whilst socio-economic disadvantage is not always the primary challenge our pupils face, we do see a variance in outcomes for disadvantaged pupils across the school when compared to their peers. 
Our aims are as follows -

· To provide high-quality teaching, support and interventions focussed on areas where disadvantaged pupils require it most, by using targeted support based on robust diagnostic assessment of need, and helping pupils to access a broad, balanced and bespoke curriculum. In order to achieve this we need high staff-to student ratios across the school, to facilitate personalised approaches to teaching and learning and the high levels of support our students need to access learning. 

· To ensure that all students have a means to communicate in order to get their needs met and to access a broad and enriching curriculum. Staff expertise and training teamed with professional SALT input will provide the most appropriate assessment strategies and resources to trial and set up a communication system which is most effective for the child and young person, which can be developed at any given time.

· To ensure that all students have maximum access to a range of physical interventions in order to access and be a part of different social and educational activities and events. This will provide our students with individualised programmes to maintain and improve their range of movement, strengthen muscles, reduce any pain, facilitate and promote independence and to provide them with opportunities to access a wider range of activities and life experiences. 

· To develop social and emotional well-being and to promote self-esteem and personal development. Maintaining the role of a dedicated Wellbeing coordinator and music therapist to facilitate 1:1 and group sessions is crucial to the development of creative expression, discussions and understanding of feelings, self-identification and self-worth.

· To ensure that all students have a range of enriching experiences by providing 
Students with the support needed to develop independent life and social skills.                     According to their ability and level of need, suitable work related experiences and activities will be set up to give our students the opportunity to make informed choices about their future steps. Carefully tailored Career guidance, further education advice and social care packages are made available to all.  

Although our strategy is focused on the needs of disadvantaged pupils, it will benefit all students in our school where funding is spent on whole-school approaches, such as high-quality teaching and interventions. Implicit in the intended outcomes detailed below, is the intention that outcomes for non-disadvantaged pupils will be improved alongside progress for their disadvantaged peers. 
Our strategy will be driven by the needs and strengths of each young person, based on formal and informal assessments, not assumptions or labels. This will help us to ensure that we offer them the relevant skills and experience they require to be prepared for adulthood.


Key Challenges to achievement for disadvantaged pupils
Through assessment, observation, and consultation with students, parents/carers and professionals, we have identified the following key challenges faced by our disadvantaged pupils. These barriers inform the strategic use of Pupil Premium funding to improve attainment, engagement, independence, and life outcomes.
	
	

	
	

	
	

	
	

	
	



Top of Form
Bottom of Form
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Communication difficulties
Many disadvantaged pupils have limited language, comprehension difficulties, or rely heavily on adult support to engage socially. These challenges reduce their ability to express needs, participate in lessons, interact with peers, and access the wider curriculum effectively. Evidence from observations, assessments and therapy reports shows that communication difficulties are a significant barrier to learning.


	2
	Learning difficulties 
Pupils’ diagnoses, complex medical conditions, and limited life experience can reduce focus, engagement, and independent learning. Without targeted support—such as differentiated resources, small group teaching, and specialist approaches—these pupils struggle to access the curriculum and achieve accreditation.


	3
	Physical difficulties
Medical conditions or physical impairments can limit access to activities and learning spaces, disrupt attention, and increase the need for high levels of care. Daily therapy programmes (physio, mobility exercises) and appointments at specialist centres often lead to absences, which affect continuity of learning and overall progress.


	[bookmark: _Toc443397160]4
	Cultural Capital
	Disadvantaged pupils often have fewer opportunities to develop knowledge, skills, and experiences outside school due to socio-economic, physical, or medical barriers. This can restrict engagement with cultural, social, and work-related activities, limiting preparation for adulthood and independent living.


	5
	Low Self-esteem 
Pupils may experience anxiety, social isolation, or difficulty expressing themselves, often influenced by instability at home or complex emotional needs. These factors can lead to behaviour challenges, reduced concentration, and limited participation. Targeted support is required to build confidence, resilience, and social-emotional skills.


Intended outcomes 
This section outlines the outcomes we aim to achieve by the end of the current Pupil Premium strategy period (2029) and how success will be measured. The strategy focuses on improving academic attainment, communication, independence, wellbeing and preparation for adulthood for disadvantaged students, all of whom have complex SEND.
	Intended outcome
	Success criteria

	Outcome 1: Increased attainment and accreditation
Intended outcome
Disadvantaged students achieve a higher level of accreditation in Maths, English, communication (including AAC) and personalised vocational pathways.

	Increased percentage of disadvantaged students entered for and achieving appropriate qualifications, including Entry Level, Functional Skills, GCSE English and Maths, ASDAN and communication based awards.
Individual and small-group tutoring programmes are timetabled, delivered and monitored by curriculum leads.
Progress and attainment are evidenced through assessment data, accreditation outcomes and EHCP reviews.
 

	Outcome 2: Improved receptive and expressive communication
Intended outcome
Students demonstrate improved language comprehension and expressive communication, enabling them to participate confidently in lessons, social situations and wider community interactions.

	Explicit pre-teaching of carefully selected subject-specific and functional vocabulary using personalised communication systems (AAC, symbols, Makaton).
Increased student interaction, questioning and contribution in lessons and social contexts.
Students independently use a range of communication systems across different environments and with a wider range of audiences.
Progress evidenced through achievement of EHCP communication targets, termly assessments and Speech and Language Therapy (SaLT) outcomes.
Ongoing training programme ensures teaching assistants consistently support communication development.
 

	Outcome 3: Increased confidence, 
independence and self-advocacy
Intended outcome
Students develop greater confidence, physical independence and self-advocacy skills, enabling meaningful engagement in school, the community and adult life.

	Increased participation in community-based learning, enterprise activities and engagement with local businesses, including working within the onsite business centre and interacting with the general public.
Personalised physical and communication programmes are implemented effectively, enabling increased independence and access to a wider range of opportunities.
Students demonstrate improved independence skills against EHCP targets, including mobility, self-care and decision-making.
Students increasingly express needs, preferences and informed choices at school, at home, in the community and with unfamiliar people.
Music therapy and wellbeing reports show improved confidence, emotional expression and self-regulation.
Students access residential provision to develop independence skills and a stronger sense of self-identity


	Outcome 4: Improved preparation for adulthood and successful transitions
Intended outcome
Students feel well prepared to leave Southview and transition successfully into appropriate next steps, including further education, employment, supported living or social care provision.


	Students’ access high-quality work-related learning and careers mentoring matched to their needs and aspirations.
Students experience living away from home and practising life skills through planned time in the school’s residential provision, The View.
Increased collaboration with post-16/post-19 adult services, including transition events, shared planning and information evenings for families.
By the end of 2028/29, students and families make informed decisions about future pathways and progress into destinations that meet individual needs, aspirations and support long-term independence and wellbeing.



Activity in this academic year (2025-2026) 
This section details how Pupil Premium funding will be used this academic year to address the key barriers faced by disadvantaged pupils (Challenges 1–5). All activities are evidence-informed, drawing on the EEF, Sutton Trust, Communication Trust and NSPCC, and are intentionally designed to remove barriers to learning, communication, independence, physical wellbeing and preparation for adulthood.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £11,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Introduction of Earwig assessment system and full curriculum review, including new TLR subject lead roles to strengthen curriculum design and differentiation for all ability groups.
	The Sutton Trust (What Makes Great Teaching) demonstrates that teacher expertise and curriculum leadership strongly impact pupil outcomes. Cognitive Load Theory (Sweller, Chartered College) shows that carefully sequenced, scaffolded content supports pupils with learning and communication difficulties. Enhanced assessment enables timely interventions to close gaps. This ensures funding is used strategically to remove academic barriers and improve attainment.
	1, 2, 3

	Recruitment, retention and targeted training of staff to meet complex SEND needs, supporting learning, communication, physical mobility, interventions and inclusion within 1:1 or 2:1 staffing ratios.
	Evidence shows pupils with complex SEND progress more effectively with skilled, consistent staff. Training increases staff capacity to deliver safe, high-quality teaching and therapeutic support (EEF – removing non-academic barriers). Funding is explicitly used to reduce barriers caused by medical, physical or cognitive needs.
	1, 2, 3, 5

	Embedding the Teacher Communication Lead (TCL) to coordinate communication systems, liaise with SaLT and support staff and families.
	The Communication Trust’s What Works database (endorsed by the Royal College of Speech and Language Therapists) identifies whole-school, consistent approaches to communication as key to improving outcomes for pupils with speech, language and communication needs. A dedicated lead ensures evidence-based strategies are embedded consistently. Funding ensures systematic support for pupils’ communication needs, addressing Challenge 1 and enabling participation across school and community.
	1, 3, 5

	Expanding Personal Care and Physical Wellbeing Team, including training in supportive movement, risk assessment, equipment and therapy liaison. Curriculum and target-setting review strengthens class-led physical wellbeing.
	Pupils with physical and medical needs are more able to engage in learning when discomfort is reduced and physical programmes are embedded into daily routines. Evidence from physiotherapy, OT and lesson observations confirms that trained staff reduce disruption caused by physical barriers, discomfort or medical needs (EEF – non-academic barriers). Funding is used to increase access, independence and engagement.
	3, 4, 5

	Recruitment and training for Business/Enterprise provision, including CPD visits to other provisions to enhance post-16 pathways.
	Disadvantaged pupils often have reduced access to work-related learning due to accessibility barriers. The DfE and EEF emphasise the importance of careers and enterprise experiences in raising aspirations for disadvantaged pupils. Parent and pupil feedback shows anxiety about post-school pathways. Funding is used strategically to remove barriers to cultural capital and work experience opportunities.
	1, 2, 3, 4, 5


Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £11,790
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Timetabled 1:1 and small-group sessions in English, Maths and Communication, tailored to individual needs and gaps.
	The EEF reports that 1:1 and small-group tuition is highly effective when aligned with classroom learning. Teachers report improved transfer of skills back into class learning. This approach addresses Challenge 1 (communication) and Challenge 2 (learning), ensuring funding is targeted to close attainment gaps. Impact is monitored through EHCP targets and accreditation outcomes.
	1, 2, 3

	Continuation of Gifted and Talented tutoring for pupils demonstrating higher-level ability, including GCSE preparation where appropriate.
	Evidence shows disadvantaged, higher-ability pupils often underachieve without targeted challenge. Personalised tuition accelerates progress (EEF – targeted support). Funding removes academic barriers for able pupils while maintaining ambition.
	1, 2, 3, 5

	Timetabled weekly therapy programmes: music therapy, wellbeing, physical wellbeing interventions, and supported inclusion at local schools.
	Therapeutic interventions improve engagement, emotional regulation, communication and confidence (EEF). Regular, structured therapy sessions are evidence-informed use of funding to remove barriers caused by low self-esteem, anxiety or limited social participation.
	3, 5


Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £10,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Enhanced sensory and therapy equipment for pupils with high medical and sensory needs, including autism, and training for staff in equipment use and positive handling. VI link teacher in place.

	Equipment and trained staff reduce sensory and physical barriers, enabling pupils to self-regulate and engage in learning (EEF – non-academic barriers). Funding is strategically deployed to maximise access and inclusion.
CPOMS data and therapy advice show a reduction in incidents and improved regulation when appropriate equipment and trained staff are in place.

	1,2,3 & 5

	Family engagement and home learning support through Family Link Worker roles, sourcing equipment and funding
Increased capacity in residential provision (The View) to model routines transferable to home.


	The NSPCC identifies structured routines and consistent parent engagement as crucial for children with SEND. Funding is intentionally used to remove barriers caused by inconsistent home routines and limited cultural capital, improving wellbeing and engagement.

Impact measured through parental feedback, EHCP outcomes and improved consistency between home and school.
	1,4 & 5



Total budgeted cost:  £32,790

Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Education outcomes for primary students:
We have analysed the performance of our school’s disadvantaged students during the 2024/25 academic year using key stage 1 and 2 skills set data, phonics screening results and our own internal assessments.
Data from tests and assessments suggest that, the progress and attainment of the school’s disadvantaged pupils in 2024/25 exceeded our expectations. Our analysis suggests that the reason for this is that some of the approaches we used to boost outcomes for disadvantaged pupils has had the impact required. 93% of PP students achieved good or outstanding in English and Maths
Education outcomes for secondary students:
We have analysed the performance of our school’s disadvantaged students during the 2024/25 academic year using key stage 3 & 4 skills set data, accreditation/ qualifications performance and our own internal assessments.
Data from tests and assessments suggest that, the progress and attainment of the school’s disadvantaged pupils in 2024/25 exceeded our expectations. Our analysis suggests that the reason for this is that some of the approaches we used to boost outcomes for disadvantaged pupils has had the impact required. 90% of PP students achieved good or outstanding in English. 90% achieved good or outstanding in Maths.
Wider outcomes, for primary and secondary students:
Intended outcomes of premiums 2024-2025

‘Every child will have the opportunity to communicate effectively’ – A total communication approach has enabled our students to trial a range of systems which suit their needs. These systems are set up with the SLT our Teacher lead and the communication team. Groups and 1:1 sessions have been reviewed and adapted so that students have maximum opportunities to experiment and find ways to communicate effectively. 
‘Every child will have access to focused and specific 1:1 support to develop skills in problem areas identified in progress reports and collection of data’. - Students achieved at the same level as the rest of the school population. For those students who did not achieve at this level a case study was required which highlighted related health and medical  issues as a major factor in reduced attainment.
‘All children will be able to work on specific skills in small groups, 1:1, and whole class learning situations using our designated Wellbeing coordinator.  Where behaviour is a challenge, they will have a thoughtful and consistent Behaviour Management Plan and/or risk assessment in place, and there will be improvements in their ability to concentrate and remain focused.’ - Good/outstanding progress against social skill targets is evident. Behaviour management plans are skilfully updated to include any new strategies or to reflect a decrease in any undesirable behaviours.
Examples of impact include: improved self-regulation, (and consequently more time in class), increased social interaction with peers, and less reliance on adult-facilitated interaction, increased confidence in their ability to learn. Staff increase in confidence when using a wider range of behaviour strategies and techniques. 
‘For all children for whom it is appropriate to have access to a programme of music therapy to explore their feelings and emotions in a therapeutic setting’. MT Reports show an increase in students’ ability to express and explore their feelings and emotions and to concentrate for longer periods of time which teachers felt was transferred back into the class.
‘Family link workers will support in the home to provide continuity between home and school’. Evidence on CPOMS where visits from Family Link Workers have supported with home difficulties and liaised between school and other services. This has helped to create a more settled environment for some of our students. Communication focused Link worker has helped families to communicate more effectively within the home environment. 
‘School to provide access to all educational experiences including trips out for children and students in receipt of pupil premium’. All students have had the same opportunity to go on trips and visits this year. There was also a residential trip to Mersea this year which a range of children accessed, with funding and staffing levels provided. Teacher leading on trips has ensured continuity and rigour in trip planning and meeting the needs of all the children and students within the school.
‘To support our most able children to achieve passes in recognised academic qualifications’. 3 of our PP students gained Entry Level and Functional Skills passes in Maths and English.



Externally provided programmes
	Programme
	Provider

	Music Therapy
	Suffolk Music Therapy Services
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